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Summary
A crucial stage in hominin evolution was the development of metatool use—the ability to use one tool on
another [1, 2]. Although the great apes can solve metatool tasks [3, 4], monkeys have been less successful
[5–7]. Here we provide experimental evidence that
New Caledonian crows can spontaneously solve
a demanding metatool task in which a short tool is
used to extract a longer tool that can then be used to
obtain meat. Six out of the seven crows initially
attempted to extract the long tool with the short tool.
Four successfully obtained meat on the first trial.
The experiments revealed that the crows did not solve
the metatool task by trial-and-error learning during the
task or through a previously learned rule. The sophisticated physical cognition shown appears to have
been based on analogical reasoning. The ability to
reason analogically may explain the exceptional toolmanufacturing skills of New Caledonian crows.
Results and Discussion
Metatool use was one of the major innovations in human
evolution [1, 2]. The use of simple stone tools to make
more complex tools may reflect the ‘‘cognitive leap’’
that initiated technological evolution in hominins [2].
Metatool use has three distinct cognitive challenges.
First, an individual must recognize that tools can be
used on nonfood objects. This recognition may require
analogical reasoning abilities [2]. Second, an individual
must initially inhibit a direct response toward the main
goal of obtaining food, a reaction that both children
and primates find difficult to suppress [8–10]. Third, an
individual must be capable of hierarchically organized
behavior [11, 12]. That is, they must be able to flexibly
integrate newly innovated behavior (tool/tool) with established behaviors as a subgoal in achieving a main
goal (tool/tool/food). Such flexible, hierarchical organization of behavior has been suggested to follow
a recursive pattern and to require cognitive processing
similar to language production [13].
In early hominins, the transfer of a thrusting percussion technique from breaking nuts to knapping cutting
tools was likely part of longer behavioral sequences in
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which tool materials and food were acquired separately
[2]. Metatool use, therefore, probably involved considerable behavioral organization in space and time. Tests for
metatool use in great apes and monkeys have typically
followed an experimental design where a small stick
can be used to retrieve a nearby longer stick that can
then be used to gain otherwise inaccessible food. The
close proximity of the tools and the food in these tests
eliminates tool transport and facilitates assessment of
the relevant requirements of the task. It also makes it relatively easy to accidentally touch the long tool with the
short tool in normal exploratory behavior, and thereby
chance upon the solution. Increased distance between
tools and the food source has been suggested to
increase the cognitive demands of a tool task [3, 14].
Striking evidence is now emerging that Corvidae have
convergently evolved cognitive abilities that rival those
of our primate relatives [15]. Evidence for convergent
evolution include the impressive tool-manufacturing
skills of New Caledonian crows (Corvus moneduloides)
[16–21] and complex physical cognition in non-toolusing rooks (Corvus frugilegus) [22]. To test whether
New Caledonian crows (crows hereafter) are capable
of metatool use, we used an experimental design similar
to the standard design used with great apes [3, 4]. We
modified the design to give a greater degree of spatial
and temporal separation between the tools and the
food. In our experiments, food (meat) was placed in
a 15 cm deep horizontal hole 1.75 m away from two identical ‘‘toolboxes’’ (Figure 1). The front of each toolbox
consisted of vertical bars that allowed a crow to insert
its bill but not its head. We placed an 18 cm long stick
tool 4 cm inside one toolbox. This tool was long enough
to extract the meat but out of reach of a crow’s bill. In the
other toolbox, we placed a stone in a similar position.
The positions of the stone and tool were randomized between the toolboxes across trials. Presenting both a relevant and an irrelevant object controlled for random
probing of the toolboxes leading to a solution by trial
and error. In front of the toolboxes, we placed a 5 cm
long tool (Figure 1). This tool was too short to extract
the meat but could be used to extract the long tool
from the tool box. Successful completion of the task required a crow to use the short stick to extract the long
stick from the box and then transport the long stick to
the hole and extract the food.
All seven crows developed metatool use and extracted the food (Figure 2). Icarus, Luigi, and Gypsy
spontaneously produced the correct behavioral sequence in the first trial (Gypsy’s and Icarus’s first trial
are shown in Movies S1 and S2, respectively, in the
Supplemental Data available online). This was despite
the requirement to transport tools and the difficulty in
obtaining a tool from behind the bars. Joker also successfully solved the problem on the first trial, but made
the error of taking the short tool to the hole after a first
attempt at extracting the long stick (Figure 2). Colin,
Lucy, and Ruby first extracted food in the 5th, 19th, and
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Figure 1. The Metatool-Use Task
The experimental apparatus consists of a long, functional tool in one toolbox, a stone in the second toolbox, a short, nonfunctional tool in front of
both toolboxes, and a 15 cm deep horizontal hole in which meat was placed. The distance between the hole and the toolboxes was 1.75 m but is
reduced in the image to save space.

23rd trial, respectively. Significantly, the first use of the
short stick by six of the seven crows was either successful metatool use or a failed attempt to extract the long
tool. This performance is comparable with that of the
great apes [3, 4]. In the first trial, five out of six gorillas
and three out of five orangutans used a tool as a metatool
[3]. However, only three out of five chimpanzees (Pan
troglodytes) developed metatool use, and these individuals first made the error of attempting to use the small,
nonfunctional stick tool to obtain the food [4]. Monkeys
have been less successful. One out of two capuchins
(Cebus apella) performed at a similar level to gorillas
and developed metatool use on the first trial [5]. In another study, only one out of six capuchins used tools
as metatools and this individual succeeded in less than
50% of trials [7]. Despite receiving considerable training
on tool use, Japanese macaques (Macaca fuscata) did
not attempt metatool use on the first trial and required
more than 50 trials to achieve a 75% success rate [6].
Initial use of the nonfunctional tool in an attempt to get
the food frequently occurs in primate metatool-use
studies [3, 4]. In our experiment, only Lucy made the
error of first taking the nonfunctional stick to the hole.

Four crows (Ruby, Joker, Luigi, and Colin) occasionally
attempted to use the nonfunctional tool to get food in
later trials, but only after unsuccessfully trying to extract
the long tool with the short tool. These crows appeared
to have had difficulty extracting the long tool from the
barred toolbox. They may have then taken the nonfunctional short tool to the hole because of problems
inhibiting tool use when no other course of action was
available.
The task could have been solved by trial-and-error
learning if crows had initially used tool-related exploratory behavior toward the toolboxes and stumbled
across the solution. However, the crows did not randomly probe the toolboxes. The first toolbox probed
by all seven crows was the one with the long stick rather
than the stone. In fact, only Ruby ever probed the toolbox containing the stone; she did so once, several trials
after successful metatool use. This suggests that metatool use did not develop through trial-and-error learning
during the experiment. The use of a previously learned
behavioral rule by the crows is also unlikely. Familiarization training with the apparatus did not involve metatool
use, and we have never seen this behavior in the wild in

Figure 2. Trial-by-Trial Description of Experiment One
The long, functional tool was in a toolbox and the short, nonfunctional tool was in front of the toolboxes.
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Figure 3. Trial-by-Trial Description of Experiment Two
The positions of the long and short tools were
reversed; the short, nonfunctional tool was in
a toolbox and the long, functional tool was in
front of the toolboxes. Icarus did not participate in these trials.

more than 3 years of observing crows on Maré. The
spontaneous development of metatool use therefore required cognition more complex than simple learning
mechanisms.
One possibility is that the crows solved the metatool
task by analogical reasoning. Successfully constructing
an analogy requires that an individual maps experience
from previous problems onto a structurally similar, novel
problem [23–25]. One language-trained chimpanzee has
been reported to have solved both figural and conceptual analogy problems [26]. The crows may have solved
the metatool-use task by perceiving the shared causal
relationship between the task and normal tool use,
namely that a tool can access out of reach objects. Children’s performance with causal analogies depends in
part on knowledge of the relevant causal properties of
the task [27–29]. Causal understanding is indicated by
the spontaneous correction of mistakes in an appropriate, goal-directed way [30, 31]. If the crows had understood the relevant causal relationship in this experiment,
we would expect them to use this knowledge to avoid
making errors based on tool type.
To see whether crows were sensitive to the causal
aspects of the food extraction task, we carried out a second experiment where the positions of the short and
long tools were reversed. The long tool was now freely
available so that metatool use was not required to extract the food. In the first block of five trials, all six crows
tested initially inserted the long tool into the toolbox
containing the short tool, but this generally occurred in
the first block of five trials (Figure 3). This behavior usually lasted momentarily and there was often no contact
with the short tool. In the only exception, Lucy extracted
the short stick from the toolbox in her first trial but did
not take it to the hole. No crow took the short stick to
the hole. The insertion of the long tool appeared to be
due to the difficulties in deviating from habitual behavior
[32]. The crows may have routinely probed the toolbox
with the long tool because they had been rewarded in
the previous ten metatool-use trials for probing the
box. The crows rapidly rectified this mistake, suggesting that they were sensitive to the causal relationship
between the tools and the final goal.
Our findings provide experimental evidence that New
Caledonian crows can spontaneously solve a metatool
task. On their first attempt to solve the problem, six

out of seven crows used the short tool to probe the toolbox with the long tool. This appropriate spontaneous
behavior and the quick correction of causal errors suggest that the crows used analogical reasoning to solve
the metatool task. Analogical reasoning may be the crucial factor in the exceptional tool-manufacturing skills of
New Caledonian crows.
Experimental Procedures
We carried out the experiments with seven wild New Caledonian
crows captured on Maré Island, New Caledonia. We housed up to
three crows at a time in a 2-cage outdoor aviary at the location of
capture; each cage was 4 m 3 2 m 3 3 m high. After capture,
a crow was left to get accustomed to the aviary and human presence
for 3 days before the experimental procedures began. During the
experimental work, crows were held in one cage and the experimental apparatus was in the second cage; crows could not see between
the cages. All crows were released at their site of capture after the
experiment.
Each crow was given 10 familiarization trials in each of the following tasks before testing began: (1) extracting meat from the 15 cm
deep horizontal hole with an 18 cm long stick that we provided; (2)
withdrawing an 18 cm long stick from the toolbox and extracting
meat from the hole (one end of the stick extended out between the
bars, making it easy for crows to see and extract it); and (3) using
a nonfunctional 5 cm long stick to try and extract meat from the 15
cm deep hole. The familiarization trials were carried out in blocks
of five, in the following sequence: (1), (2), (3), (1), (2), and (3).
Before the first trial in the testing phase, each crow was given a 5
min familiarization period with the experimental setup without the
short tool present. The short tool was placed in front of the toolboxes at the start of all trials. The trials were 10 min long and in
blocks of five. To ensure that birds were exposed to the problem
for standardized blocks of time, the position of the short stick was
reset if a bird moved and then discarded it before the 10 min trial period ended. Testing continued until a crow had solved the task in
80% of trials across two consecutive 5-trial blocks or until 35 trials
had been completed.
Supplemental Data
Two movies are available at http://www.current-biology.com/cgi/
content/full/17/17/1504/DC1/.
Acknowledgments
The authors thank W. Wardrobert and his family for access to their
land. This work was supported by a Commonwealth Doctoral Scholarship (to A.H.T.) and a grant from the New Zealand Marsden Fund
(to G.R.H. and R.D.G.). We are grateful to M. Corballis for helpful
advice about the methodology and V. Ward for drawing Figure 1.

Metatool Use by New Caledonian Crows
1507

Our work was carried out under University of Auckland Animal Ethics
Committee approval R375.
Received: June 27, 2007
Revised: July 24, 2007
Accepted: July 25, 2007
Published online: August 16, 2007
References
1. Byrne, R. (1997). The technical intelligence hypothesis: an additional evolutionary stimulus to intelligence? In Machiavellian
Intelligence Vol II: Evaluations and Extensions, A. Whiten and
R. Byrne, eds. (Cambridge: Cambridge University Press), pp.
289–311.
2. de Beaune, S.A. (2004). The invention of technology: prehistory
and cognition. Curr. Anthropol. 45, 139–162.
3. Mulcahy, N.J., Call, J., and Dunbar, R.I.M. (2005). Gorillas
(Gorilla gorilla) and orangutans (Pongo pygmaeus) encode relevant problem features in a tool-using task. J. Comp. Psychol.
119, 23–32.
4. Kohler, W. (1925). The Mentality of Apes, 2nd ed. (New York: Harcourt, Brace & Co.)., translated from German by E. Winter.
5. Anderson, J., and Henneman, M. (1994). Solutions to a tool-use
problem in a pair of Cebus Apella. Mammalia 58, 351–361.
6. Hihara, S., Obayashi, S., Tanaka, M., and Iriki, A. (2003). Rapid
learning of sequential tool use by macaque monkeys. Physiol.
Behav. 78, 427–434.
7. Parker, S.T., and Poti, P. (1990). The role of innate motor patterns in ontogenetic and experiential development of intelligent
use of sticks in Cebus monkeys. In ‘‘Language’’ and Intelligence
in Monkeys and Apes: Comparative Development Perspectives,
S.T. Parker and K.R. Gibson, eds. (New York: Cambridge University Press), pp. 219–243.
8. Diamond, A. (1990). Developmental time course in human infants and infant monkeys, and the neural basis of the inhibitory
control of reaching. Ann. N Y Acad. Sci. 608, 637–676.
9. Boysen, S.T., and Berntson, G.G. (1995). Responses to quantity:
perceptual versus cognitive mechanisms in chimpanzees (Pan
troglodytes). J. Exp. Psychol. Anim. Behav. Process. 21, 82–86.
10. Santos, L., Ericson, B.N., and Hauser, M. (1999). Constraints on
problem solving and inhibition: object retrieval in cotton-top
tamarins (Saguinus oedipus oedipus). J. Comp. Psychol. 113,
186–193.
11. Byrne, R., and Byrne, A. (1993). Complex leaf-gathering skills of
mountain gorillas (Gorilla g. berengei): variability and standardisation. Am. J. Primatol. 31, 521–546.
12. Byrne, R., and Russon, A. (1998). Learning by imitation: a hierarchical approach. Behav. Brain Sci. 21, 667–721.
13. Matsuzawa, T. (1996). Chimpanzee intelligence in nature and in
captivity: isomorphism of symbol use and tool use. In Great
Ape Societies, W.C. McGrew, L. Marchant, and T. Nisida, eds.
(Cambridge: Cambridge University Press), pp. 196–212.
14. Jalles-Filho, E., Grassetto Teixeira da Cunha, R., and Aureliano
Salm, R. (2001). Transport of tools and mental representations:
is capuchin monkey tool behaviour a useful model of Plio-Pleistocene hominid technology? J. Hum. Evol. 40, 365–377.
15. Emery, N., and Clayton, N. (2004). The mentality of crows: convergent evolution of intelligence in corvids and apes. Science
306, 1903–1907.
16. Hunt, G.R. (1996). Manufacture and use of hook-tools by New
Caledonian crows. Nature 397, 249–251.
17. Hunt, G.R., and Gray, R.D. (2003). Diversification and cumulative
evolution in New Caledonian crow tool manufacture. Proc. R.
Soc. Lond. B. Biol. Sci. 270, 867–874.
18. Hunt, G.R., and Gray, R.D. (2004). The crafting of hook tools by
wild New Caledonian crows. Proc. R. Soc. Lond. B. Biol. Sci.
271 (Suppl.), S88–S90.
19. Hunt, G.R., Corballis, M.C., and Gray, R.D. (2001). Laterality in
tool manufacture by crows. Nature 414, 707.
20. Hunt, G.R., and Gray, R.D. (2002). Species-wide manufacture of
stick-type tools by New Caledonian crows. Emu 102, 349–353.
21. Weir, A.A.S., Chappell, J., and Kacelnik, A. (2002). Shaping of
hooks in New Caledonian crows. Science 297, 981.

22. Seed, A.M., Tebbich, S., Emery, N.J., and Clayton, N.S. (2006).
Investigating physical cognition in rooks, Corvus frugilegus.
Curr. Biol. 16, 697–701.
23. Gentner, D. (1983). Structure-mapping: a theoretical framework
for analogy. Cogn. Sci. 7, 155–170.
24. Holyoak, K.J. (1985). The pragmatics of analogical transfer. In
The Psychology of Learning and Motivation, G.H. Boer, ed.
(New York: Academic Press), pp. 59–87.
25. French, R.M. (2002). The computational modelling of analogymaking. Trends Cogn. Sci. 6, 200–205.
26. Gillan, D., Premack, D., and Woodruff, G. (1981). Reasoning in
the chimpanzee. I. Analogical reasoning. J. Exp. Psychol.
Anim. Behav. Process. 7, 1–17.
27. Rattermann, M.J., and Gentner, D. (1998). More evidence for a relational shift in the development of analogy: children’s performance on a causal-mapping task. Cogn. Dev. 13, 453–478.
28. Goswami, U. (1996). Analogical reasoning and cognitive development. In Advances in Child Development and Behaviour, H.
Reese, ed. (San Diego: Academic Press), pp. 92–135.
29. Richland, L.E., Morrison, R.G., and Holyoak, K.J. (2006). Children’s development of analogical reasoning: insights from
scene analogy problems. J. Exp. Child Psychol. 94, 249–273.
30. Brown, A.L. (1990). Domian-specific principles affect learning
and transfer in children. Cogn. Sci. 14, 107–133.
31. DeLoache, J.S., Sugarman, S., and Brown, A.L. (1985). The
development of error correction strategies in young children’s
manipulative play. Child Dev. 56, 928–939.
32. Betsch, T., Haberstroh, S., Molter, B., and Glockner, A. (2004).
Oops, I did it again—relapse errors in routinized decision
making. Organ. Behav. Hum. Decis. Process. 93, 62–74.

